Brandon Intermediate School Charter 2017

Dare To Be True

We’re Brandon students brave and bold

Together we’ll share the load
Making a change in our community
At Brandon we’ve found the key
Believing that we can achieve the best
I'll be the best that | can be

So on our journey Aue te honoa

Ki te ara whakaaro nui
Dare to be true Brandon
Stand and be proud of who you are

True Brandon

Stay true to yourself and reach for the stars

Believing that we can achieve the best
I'll be the best that | can be
So on our journey Aue te honoa
Ki te ara whakaaro nui

Dare to be true Brandon, Dare to be true




Brandon Intermediate School Charter 2017

Kia Ora, Talofa lava, Kia Orana, Malo ni Fakalofa lahi atu, Bula Vinaka, Alo elelei, Namaste, Arun Soursdey, Taga-
log, Sawa de ka & Hello

This school charter describes the vision, core beliefs, values and priorities we have for educating our students. It sets
out our areas for continued development so that we provide the best quality educational environment that allows stu-
dents to succeed academically and develop individual interests and talents.

Brandon Intermediate School is a small (current roll 142) co-educational intermediate school located in Cannons Creek,
Porirua. Our school opened in 1970 and was originally named Porirua East Intermediate before being renamed Brandon

Intermediate after Alfrede de Bathe Brandon. The majority of our students transition from five local contributing
schools.

As a specialist intermediate school we cater specifically for the social, emotional and educational needs of children in

the 10 -13 year age group. This age group is a crucial stage in children's schooling and is a time of rapid physical, emo-
tional and social change. It is a key stage of their development when many student’s intellectual interest and abilities
begin to broaden in scope.

We provide a strong focus on literacy and mathematics. These core curriculum areas are supported through a wide vari-
ety of subject areas and other opportunities. These include sport, fithess, Hauora, Multicultural Performing Arts (MPA),
enrichment, learning other languages, Education Outside the Classroom, Waka Ama and Positive Behaviour for Learning
(renamed Brandon PRIDE for Learning in our context).

Brandon Intermediate has a technology and arts centre. Students receive specialist teaching in music, visual arts, carv-

ing, soft and hard materials, and food technology. Seven other local schools also attend these classes throughout the
week.
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At Brandon Intermediate We are committed to:

Ensuring students have provision for learning and experiencing Te Reo and Tikanga Maori. We do this through:

explicit teaching of Brandon Kawa at the beginning of every school year;

o employment of a Kaiawhina who conducts lessons in Te Reo and Tikanga each week for all students in the school;

e provision of a Maori language based social skills programme Ko wai au? or Rock and Water based on Te Whare Tapa Wha philosophy of health
and well-being

o staff development and understanding of effective pedagogy; and incorporating Tataiako — Cultural Competencies for Teachers of Maori
Learners and the Pasifika Education Plan — Raising achievement of Pasifika students into our practices.

Celebrating, appreciating and respecting the diverse cultures that make up our rich school community.
Meeting the requirements of the National Education and Administration Guidelines Goals

Ensuring the charter reflects the Government priorities as set out in the National Education Guidelines and the National Administration Guidelines
and is the basis of the board’s interaction with the Ministry.

Administering Brandon Intermediate according to all statutory obligations as outlined in the National Administration Guidelines.

Promoting and valuing the Ministry of Educations three key priority learner groups, Maori, Pasifika and those with special needs. Ka Hikitia and
the Pasifika Education Plan are key documents that guide practice. Complying with all current health and safety legislation.

Delivering a curriculum as outlined in The New Zealand Curriculum, designed and implemented based on identified needs of our students and

community.
Engaging and working with parents, whanau, the wider community and external agencies to enhance educational outcomes for all students.
Prioritising expenditure of operational grant funds to support achievement of the 2016 — 2020 Strategic Goals.

Working co-operatively with other schools in the Porirua East area focus on raising student achievement; transition; student attendance - RAAYS
- Raising Achievement Across the Youth Sector; growing leadership and collaboration; and National Standards.
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Other Priorities for Brandon Intermediate dUFiN g 2017 are:

Develop and refine the Brandon Intermediate version of mathematic teaching based on a combination of teaching and learning mod-
els including:

. the Progress and Consistency Tool (PACT) and the learning progressions framework to inform planning, measure
how well our students use their mathematical knowledge and skills to solve problems; to track student achievement
over time, to facilitate conversations with parents and whanau and report robust judgements against the standards.

. the philosophy that underpins DMIC (collaborative problem solving, mixed ability grouping, culturally located mathe-

matical problems); numeracy strategies and students being aware of the purpose of their learning and able to articu-
late their thinking.

Porirua East Group Community of Learners (COL) Achievement Challenges

. Improve teacher capability and capacity
. Improve leadership capability and capacity
. Increase meaningful engagement with whanau

Writing across the curriculum

. A minor professional learning focus (Alison Davis?)
Move towards Innovative Learning Environments pedagogy

. In response to classroom upgrade implement learning opportunities that align with the MLE pedagogy and maximise
the benefits of the surroundings




Raised Student Achievement
Accelerated Success for Maori and Pasifika Students Across all Learning Areas

Strengthened Intermediate Context for Learning

Vision: To be the intermediate school of choice

Mission: To ensure educational success for all students

To deliver on the expectations of the Brandon Intermediate Community
We undertake these actions through the annual goals for 2017
Accelerated achievement for priority learners
Accelerated achievement for Maori and Pasifika learners
Providing challenge for gifted and talented learners
Provision of a responsive, age-appropriate curriculum that meets the developmental needs of
emerging adolescents
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We achieve this through our people:

making use of the
wider learning com-
munity

creating a positive,
responsive culture

developing strength
in digital fluency

giving staff the re-
sources, tools and
skills to do the job

providing routine
limits and structures

engaging whanau as
pro-active learning
partners

using effective prac-
tices and pedagogy

cultivating strong
professional
relationships

using innovative

learning environ-

ment pedagogies
effectively




WE promote BRANDON PRIDE 4 LEARNING:

We show Brandon Pride when we are

SAFE, RESPECTFUL LEARNERS.

Our commitment to students at Brandon is to:

Provide a stimulating education that, with the support of family and community, sets high expectations, builds a
platform for learning and develops students' individual and collective strengths.

At Brandon Intermediate our core values are:

a welcoming, well-maintained environment
fairness, respect and honesty
students making sensible choices and taking responsibility for their actions
teaching and learning being of the highest quality

parent and community involvement in student learning




Underpinned by our core values

Brandon PRIDE

All members of the school have pride in their:
family, culture, language and identity
school, syndicate and class
uniform, efforts and school work
team spirit, sportsmanship and relationships with others
school environment
preparedness for learning, health and fitness
contributions to the school as valued members of the school community
contribution to the wider community
expectations of themselves and others

behaviour and self.




Brandon Intermediate is part of a Ministry of Education initiative called Positive
Behaviour for Learning (PBA4L). It is referred to at Brandon Intermediate as Bran-
don Pride for Learning. The key phrase that underpins our approach is

“I am a SAFE, RESPECTFUL LEARNER.”

| am safe when I:
keep myself calm
am with my friends

report any problems to an
adult or peer mediator

follow the school rules

ask permission to leave
any setting

| am respectful when I:
am fair
use manners
am an active listener

help with the environ-
ment

appreciate others’ cultural
differences

| am a learner when I:
am prepared
am an active participant
am a team player
am focused
follow instructions

do my best




Raised Student Achievement

Establish goals and expectations for the year informed by data, student voice and con-
sultation with community

Maintain a relentless focus on acceleration of achievement for students previously un-
der-served by the system (identified as ‘priority learners’)

Provide challenge for students with identified strengths, gifts and talents

Provide a responsive, age-appropriate curriculum that meets the developmental needs
of emerging adolescents

Maintain focus on valued student outcomes

Promote and participate in professional learning and development

Work collaboratively with neighbouring school communities in MOE initiative: Com-
munity Of Learners

Strengthen innovative learning environments pedagogy
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Raised Student Achievement

2017

Objective

Priority
students
make
accelerated
progress
towards
expected
levels of
achievement
and beyond

Strategies — how we will do it

Programmes of teaching and learning are informed by a clear understanding of assess-
ment data

A range of quality data is gathered, analysed and disaggregated to identify priority stu-
dents and inform targeted teaching and learning.

Individuals and groups of students who are failing to meet expected levels of achieve-
ment are identified and targets are set to raise achievement levels to within expected
levels for age and stage.

Diagnostic tools are used to probe deeply into persistent underachievement.

Action plans in literacy and mathematics and a mix of strategies and interventions are
developed to provide appropriate support to meet the needs of priority students.

Recently gained knowledge from professional development in mathematics (DMIC)
supports a comprehensive maths programme, individualised to meet the specific
needs of Brandon Intermediate students resulting in accelerated achievement for all
learners.

Explicit, targeted, in-class teaching and learning programmes are developed to meet
the identified needs of priority learners maintaining a relentless focus on underachieve-
ment. Accelerating Literacy Learning (ALL Terms 1 and 3) and Accelerating Learning in
Maths (ALIM terms 2 and 4) interventions support acceleration towards expected levels
and beyond. Progress towards learning goals is monitored twice termly (Priority stu-
dent monitoring) with teachers, syndicate leaders and curriculum leaders to ensure
programmes are having a positive impact on student learning.

Programmes are planned carefully, informed by evidence of student strengths and
needs, and adjusted regularly to address their changing needs. Programmes of teaching
and learning are differentiated to ensure inclusive practices.

Teachers use The English Language Learning Progressions (ELLPs) to assess progress in
English, apply for Ministry funding support and plan programmes to meet the language
learning needs of English Language Learners (ELLs).

Students with particular strengths and talents are identified and programmes developed
to nurture and advance those strengths.

Indicators of success — what we ex-
pect to see

Student achievement data in reading shows sta-
nine and/or scale score shifts for groups of identi-
fied students who are underachieving.

Student achievement data in writing shows level
shifts in asTTle assessments for groups of identi-
fied students who are underachieving.

Student achievement data in mathematics and
numeracy shows stanine and/or scale score (PAT)
and stage shifts (GIOSS) for groups of identified
students who are underachieving.

Opportunities for gathering information across all
learning areas are planned and timetabled to en-
sure a wide range of quality information is under-
pinning robust, defensible Overall Teacher Judg-
ments.

Overall Teacher Judgements (OTJs) show an in-
creasing number of students achieving at and
above the Standard in reading, writing and mathe-
matics

Staff undertake professional development in the
use of the PACT tool initially in mathematics to
plan and to assess progress in mathematics. Over-
all teacher judgements are informed by robust

evidence.

Students identified as achieving well within ex-
pected levels for their year group continue to
make excellent progress.

Programmes to support gifted and talented stu-
dents realise their potential are impacting positive-
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Raised Student Achievement
Collaborative work across the Porirua East Schools Cluster

2017

Objective

Priority stu-
dents make
accelerated pro-
gress to-
wards ex-
pected levels of
achievement

and beyond

Strategies — how we will do it

Working collaboratively with neighbouring school communities in Community of Learners
(COL) embedding professional learning from 2016

Porirua East Group Community of Learners (COL)

Voice, Action, Identity
Three Challenges to Raise Achievement
Improve teacher capability and capacity —“reinvention not intervention”
Embed Teaching as Inquiry, develop future-focused learning pedagogies supported by best
evidence and increase the use of digital technologies.
Ensure that relationships for learning, capturing the work of Russell Bishop, the cultural com-
petencies, Pasifika values, collaboration and co-teaching innovations can form part of our usu-
al teaching practice.
Ensure all our teachers know what is expected at each level of the curriculum and provide
them with the opportunities to gain that knowledge and lift their expectations?
Improve leadership capability and capacity

Embed leadership as inquiry. How do we grow leadership (coaching and mentoring)? How do
we ensure that our administrative/organisational functions support the changes in pedagogy.
This includes accountability and development frameworks to ensure sustainability and ongo-
ing change, regardless of who may still be in the area?

Increased meaningful engagement with whanau

Develop a whakawhanaungatanga approach with whanau? How do we “shift thinking “ on

how the NZ curriculum differs from their own school experiences? Support the development of
(reciprocal) learning conversations at home and school as a valuable experience. How do we
support whanau to embrace digital technologies to then support their children to become
good digital citizens?

REFERENCE

Russell Bi shop is foundaton Professor for Maori
Lead director of Tle Kkd taghh ptpa@ngigpa tPe @o¢leets t o i mpr
achi evement , enabling teachers to create a cul tu
of student performance and understandings

Hi s research experience and internatonal publ i sh
naungatanga”", “Culture Counts: Changing Power Re

Speaks” and in 2010 “Scaling Up Educaton

Ref or m”|.

Indicators of success —
what we expect to see

PEG Long Term Goal

85% of students in year 8 will
be at or above in reading
writing and mathematics by
the end of 2017.

Succeeding at levels 4-5 of
the curriculum gives every
child the opportunity to suc-
ceed at secondary and, in par-
ticular, NCEA assessments
across all learning areas.

High levels of thinking and
communication across the
curriculum are required to
meet National Standards at
Year 8.

Schools will be able to track
progress towards this goal
from year 6 and 7, ensuring
that the quality of teaching
and learning demonstrates
ihg ecessery hieh expecty;
sions ofthe gurriiculdm. y d e n

rally responsi veg
ing includes the
l atonships in CI
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Raised Student Achievement

2017

Objective

Priority
students make
accelerated
progress to-
wards expected
levels of
achievement
and beyond

Strategies —how we will do it

Teachers give students opportunities to contribute to the creation and mainte-
nance of the classroom environment. They share the locus of control, co-
constructing the content, process and choice of learning ensuring students know
what is to be learned and why. Term one professional development focus—revisiting
Learning Focused Relationships theory to ensure new staff are

Guidelines for teaching and learning in Literacy, Mathematics and Inquiry study pro-
vide explicit description of expectations for delivery. Assessment schedules, data
management, planning for teaching and learning, and gathering and synthesis of
Overall Teacher Judgment evidence are described clearly and monitored at five week

intervals to ensure quality of delivery and performance.

Technology and Arts teachers contribute to the collection of OTJ data with timeta-
bled reflections on learning at the end of each Arts/Tech cycle.

The process for collating assessment data and OTJ information developed in previ-
ous years will be used by all teachers termly and monitored as part of the appraisal

process to ensure quality of information. Introduction to the PACT (initially in mathe-
matics) will support teachers from the planning stage, through information gathering
to the professional judgments made at the end of the year.

Moderation of OTJ processes and decision making will be managed in dedicated staff
meetings termly supported by the mathematics and literacy leaders and leadership

team.

Indicators — what we expect to see

Student attendance improves. Motivated learners
engaged in their work are present and motivated to

learn
Measures:
° Achievement data—assessment, overall

teacher judgements and key competencies
. Behaviour data (BP4L data)
. Attendance data

. Student voice (surveys, anecdotal notes, self-
reflections, capability matrices including ‘Me
and My School’ and student reflections/
review, student interviews as integral part of

observation process)

° Arts/Tech student reflections demonstrate
what they have learned and show how they
use reading, writing and mathematics to

learn across each area.

. All teachers present OTJ information in a
consistent format at moderation meetings.

. There is consistency in Interim and Overall
Judgments against the standards
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2016 Objective

Strategies — how we will do it

Indicators — what we expect to see

Priority students make
accelerated progress
towards expected levels
of achievement and
beyond

Student agency: students know where they are at — can articulate next
steps and take responsibility for their own learning.

There is a shared ‘language of learning’ used in all classrooms focused on
strengthening students’ use of academic vocabulary so that they can de-
scribe their learning with understanding.

Opportunities for gathering robust information to inform defensible Over-
all Teacher Judgments are planned termly in reading, writing and mathe-
matics instruction and across the curriculum in planned inquiry studies.

Criteria for measurement of success in each area are co-constructed dur-
ing the planning process to ensure consistency and to give direction to
quality feedback for student learners. Samples of that feedback are
shared with the leadership team and whanau termly.

Teachers are supported to inquire into the impact of their teaching on
student outcomes

Teacher inquiry probes deeply into persistent underachievement and
plans for deliberate programmes of teaching and learning to promote
positive outcomes for students. Their reflections are recorded in reflective
e-portfolios. The focus of inquiry will be connected to school-based initia-
tives based on former ALL and ALiM. Professional support will be provided
by the literacy and mathematics leaders.

The Brandon mathematics programme is refined to include learning from
the 2016 DMIC professional development programme, supported by in-
school leaders.

Subject specific language is exemplified and
visible in all classrooms throughout the school.

Teacher planning (using agreed planning tem-
plates) demonstrates a direct link between as-
sessment information and how they are using
it to plan for teaching and learning that will
make a difference for groups and individuals.
Teacher planning is stored on google docs and
shared with syndicate leaders and the leader-
ship team.

Two terms of Brandon Accelerating Literacy
Learning show accelerated progress for identi-
fied students. (STAR and finer grained assess-
ment tools described in Literacy Achievement
Action Plan).

Two terms of Brandon Accelerating Learning in
Maths (ALiM) show accelerated progress for
identified students in PAT Maths and GLOSS.

Each teacher works with students in mixed
ability groups, intending to develop a genuine
learning community within the peer culture
(cooperative learning approach, A k) @here
the students learn with and from each other.

14




Accelerated Success for Maori and Pasifika

Students Across All Learning Areas

Goal informed by well-being survey “Me and My School” conducted mid 2016, Specific needs identified by survey items:

. Many of our Maori students do not find it easy to talk about their learning with their teachers or other people
. Too many of our Maori students stop when the work gets difficult
. 50% of Year 7 Maori students often feel school is a waste of time

All Maori students have strong literacy, numeracy and language skills and enjoy success across all learning areas

o Integrate elements of students’ identity, language and culture into curriculum teaching and learning

o Use their student achievement data to target resources for optimal effect

o Provide early, intensive support for those students who are at risk of falling behind

o Create productive partnerships with parents, whanau, hapu, iwi, communities and businesses that are focused on
educational success

. Retain high expectations of students to succeed in education as Maori

. Disaggregated data on students’ performance to guide decisions on how to support Maori students’ achievement.

. Student survey ‘Me and My Class’ conducted Term 3 to measure progress

Use the competencies of Tataiako to inform practices for all teaching and learning situations to ensure a positive change in
student outcomes (re-visit Tataiako term on in full staff meeting)

Wananga: participating with learners and communities in robust dialogue for the benefit of Maori learners’ achievement.

Whanaungatanga: actively engaging in respectful working relationships with Maori learners, parents and whanau, hapd, iwi
and the community.

Manaakitanga: showing integrity, sincerity and respect towards Maori beliefs, language and culture.

Tangata Whenuatanga: affirming Maori learners as Maori. Providing contexts for learning where the language, identity and
culture of Maori learners and their whanau is affirmed.

Ako: taking responsibility for their own learning and that of Maori learners.
Kaiawhina employed to support strengthening of language and tikanga
Whanau hui

Term one inquiry units— Brandon Kawa and me Taonga, Nga korero o nehe ki Porirua (includes trip to Battle Hill)
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Accelerated Success for Maori and Pasifika

Students Across All Learning Areas

Teaching and learning across the curriculum and especially in health and physical education is underpinned by Mason

Durie’s model of health Te Whare Tapa Wha

TE WHARE TAPA WHA

Maori Health Model | Hauora Maori

ARSI

Taha Tinana Taha Wairua Taha Whanau Taha Hinengaro

With its strong foundations and four equal
sides, the symbol of the wharenui illustrates
the four dimensions of Maori well-being.

Should one of the four dimensions be missing
or in some way damaged, a person, or a collec-
tive may become ‘unbalanced’ and subse-

Taha tinana (physical health) for physical growth and development.
Good physical health is required for optimal development. Our physical
‘being’ supports our essence and shelters us from the external environ-
ment. For Maori the physical dimension is just one aspect of health
and well-being and cannot be separated from the aspect of mind, spirit
and family.

Taha wairua (spiritual health) The capacity for faith and wider com-
munication. Health is related to unseen and unspoken energies. The
spiritual essence of a person is their life force. This determines us as
individuals and as a collective, who and what we are, where we have
come from and where we are going.

Taha whanau (family health) The capacity to belong, to care and to
share where individuals are part of wider social systems.

Whanau provides us with the strength to be who we are. This is the
link to our ancestors, our ties with the past, the present and the future.
Understanding the importance of whanau and how whanau (family)
can contribute to illness and assist in curing illness is fundamental to
understanding Maori health issues.

Taha hinengaro (mental health) The capacity to communicate, to
think and to feel mind and body are inseparable. Thoughts, feelings
and emotions are integral components of the body and soul. This is
about how we see ourselves in this universe, our interaction with that
which is uniquely Maori and the perception that others have of us.
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Accelerated Success for Maori and Pasifika

Students Across All Learning Areas

Specific goal for Pasifika students—informed by Me and My School Survey

All Pasifika students participating, engaging and achieving in education, secure in their identities, languages and cultures have
strong literacy, numeracy and language skills and enjoy success across all learning areas

Integrate elements of students’ identity, language and culture into curriculum teaching and learning

Use their student achievement data to target resources for optimal effect

Provide early, intensive support for those students who are at risk of falling behind

Encourage Pasifika parents, families and the community to support and champion their children’s learning and
achievements.

Ensure Pasifika parents, families and the community are better informed, more knowledgeable and demanding con-
sumers of education .

Retain high expectations of students to succeed in education

Disaggregated data on students’ performance to guide decisions on how to support Pasifika students’ achievement.
Student survey ‘Me and My Class’ conducted Term 3 to measure progress

Use the values of The Pasifika Education Plan to inform practices for all teaching and learning situations to ensure a positive
change in student outcomes

Take account of processes, methodologies, theories and knowledge that are fa‘asamoa (the Samoan way), faka-
Tonga (the Tongan way), fakaTokelau (the Tokelau way), faka-Niue (the Niue way), akano‘anga Kuki ‘Airani (the Cook
Islands way), and vaka-Viti (the Fijian way), for the major Pasifika populations. Pasifika

Success will be characterised by demanding, vibrant, dynamic, successful Pasifika learners, secure and confident in
their identities, languages and cultures, navigating through all curriculum areas such as the arts, sciences, technolo-
gy, social sciences and mathematics.

Pasifika learners excel in literacy and numeracy and make effective study choices that lead to worthwhile qualifica-
tions. Pasifika parents, families and communities engage with schools in supporting their children’s learning

Student learning and the partnership between the school and the community is enhanced by the Kalapu (established mid
2016 and staffed by Brandon teachers) and provides after school support, tuition and extension.

The book club—aimed at supporting passionate readers is begun 2017 —providing additional ‘before school’ tuition
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Accelerated Success for Maori and Pasifika

Students Across All Learning Areas

2017

Objective

Families and whanau are
engaged and informed
about their child’s achieve-
ment and progress across
the curriculum. They are
active partners in their
learning.

Improved participation of
parents, families and
whanau in planned oppor-
tunities to share, discuss
and inform teaching and

learning.

Strategies — how we will do it

Engaging families and whanau as pro-active learning partners
Parents, families and Whanau are actively involved in their child’s learning.
They will:

e actively contribute to the learning that occurs in the classroom;

e understand how well their child is achieving and progressing against the
national standards; and

e understand how OTJs are made.

Students set individual learning goals with the support of their teachers and
share with families and whanau in terms one and two. Families and teachers
will negotiate how they will work in partnership to support the student to
achieve their goals.

Whanau groups are well established for all key cultural groups represented
at Brandon Intermediate. Including Maori; Samoan; Cook Island, Burmese
and Tokelauan.

Information about student learning across the curriculum is shared termly
with families/whanau by way of work samples with teacher feedback against
success criteria. Families are encouraged to contribute their own feedback
to the work.

Students share their on-going work with their whanau by way of Google-

docs, inviting them to comment.

Recent purchase of chrome-books ensures that all students have access to
computers on a daily basis and are strengthening their digital fluency.

Homework is set regularly for all students, differentiated to meet the learn-
ing needs of each and reflecting the particular learning focus of the class-
room. Parents are asked to sign the homework and comment on their chil-
dren’s progress.

Indicators — what we expect to see

Parents have a clear understanding of their chil-
dren’s progress and achievement.

They support their children to set SMART goals
that are focused on specific areas for learning
rather than attitude or confidence (evidenced in
student goals with parent signatures).

They share information about their children’s
strengths and interests, home literacy practices,
language, values and culture at parent interviews
to support the development of responsive pro-

grammes of learning.

An increasing number of parents attend whanau

hui and contribute to planning for learning.

Parents provide regular feedback on student
homework to demonstrate their involvement

and actions as partners in learning.

Parents who have access to the internet provide
some feedback to on-going work that is shared
with them via Google-docs
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Accelerated Success for Maori Students Across

All Learning Areas

2017

Objective

Strategies —how we will do it

Indicators — what we expect to
see

Engaging whanau as pro-
active learning partners

Improved participation of
parents, families and
whanau in planned oppor-
tunities to share, discuss
and inform teaching and
learning.

Students are welcomed to Brandon at the beginning of year 7 at the
haka powhiri on their first day of school. Parents and whanau are en-
couraged to accompany their children. After an exchange of karanga
from both sides and the ceremonial welcome dance, Year 8 kaikorero
(speakers) welcome our new students first in Maori and then in the
three major Pacific languages of our school: Samoan; Tokelau and Cook
Island Maori. Parents, whanau and community are invited and encour-
aged from that day to come to school, to attend fono and hui and to
share their ideas about the education of their children.

Parent/whanau hui are planned for each major group regularly, in-
viting families to share their aspirations for their children and contrib-
ute to the development of programmes of learning that are responsive
to the language, learning and cultural needs and interests of students.

Celebrating success

Celebration of learning promotes and exemplifies what success looks
like at Brandon Pride Celebrations. Twice yearly, students demon-
strating excellence across many fields are identified and their efforts
are acknowledged at the prize-giving. Students are awarded trophies,
cups and merit certificates at the community celebrations.

Active learner assemblies

Student success is shared with students and with their families and dis-
played in the entrance foyer. Teachers prepare and share verbal and
written feedback on specific examples of student work to promote ex-
cellence.

Opportunities for diverse skills to be
promoted and celebrated across the
school and community. Students strive
for excellence in a variety of fields.

Base data to be gathered from Maori
and Pasifika students’ responses to
survey term 1 and re-visited late in
term three to evaluate progress.
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Use of effective pedagogies and schooling culture that engage and motivate students in their
intermediate years

Provision of diverse and challenging learning opportunities across academic, cultural, social,
physical and technological contexts for the wider Porirua community as the only intermediate
school in the area through:

Strengthened Intermediate Context for Learning

Provision of a responsive, age-appropriate curriculum that meets the core developmental
needs of emerging adolescents including:

a sense of competency as a developing adult
self-exploration and definition

supportive social interaction with peers and adults
challenging and rewarding physical activity
meaningful participation in school and the community
routine limits and structures

diversity of experiences

recognition and respect for diverse cultures

education outside the classroom (2017 camp)

Being proactive in involving family and whanau as partners in their children’s learning
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Strengthened Intermediate Context for Learning

2017

Objective

Strategies — how we will do it

Indicators — what we expect to see

Provision of a re-
sponsive, age-
appropriate curricu-
lum that meets the
core developmental
needs of emerging
adolescents

Students:

. develop a sense of competency as a developing
adult

. engage in self-exploration and definition

o experience meaningful participation in school and
the community

o develop recognition and respect for diverse cul-
tures

o have high expectations of themselves as learners

o are confident in their capacity to learn

o set goals for their learning

o take ownership of their learning and control over

learning pathways

Brandon Intermediate curriculum:
. is designed and implemented according to the

identified needs of our students and community
and underpinned by the key competencies

. provides routine limits and structures, challeng-
ing and rewarding physical activity divers experi-
ences

. ensures supportive social interaction with peers
and adults

Teachers and school leaders:

. take collective responsibility to build deep understand-
ing of students’ language, identity, culture, interests,
talents, strengths and needs, and work in partnership
with whanau and families to ensure programmes are
making a difference for student learners.

Key Competencies - Self Management, BP4L, class contracts,
student feedback

Social skills lessons, Circle time. Peer mediation, Kowaiau

Regular physical activity, PE aligned with inter-intermediate
sports, AIMS games, swimming, formal dancing, boxing, waka
ama, self defence for girls (years 7 & 8)

Education Outside The Classroom (EOTC)

* Nga korero o nehe ki Porirua (includes trip to Battle Hill)
* Whole school trip to Zoo

* 2017 School camp in Curious Cove Marlborough

Events - interschool sports, community cultural events, Creek-
fest, Kapo Kapo, Battle of the Bands

Brandon students in the community (Ako) sharing their skills
and knowledge with students from contributing schools

BPA4L, School council

MPA, formal celebration of Mari and Pacific Language weeks,
enrichment options, teaching of languages

Weekly programmes of technology and the arts including: hard
materials technology; soft materials technology; music; foods
technology and art

Social skills development

Weekly instruction in Te Reo and Tikanga
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Raised Student Achievement

Leadership and Governance Responsibilities

2017

Objective

A robust performance ap-
praisal system ensures
quality teaching and
learning, strong and
effective leadership and
governance and an on-
going cycle of improve-
ment.

Strategies —how we will do it

The Board of Trustees executes the role of the board effectively

Ensuring understanding the role by:

Developing artefacts to support current and new members’ understanding

surveying individual member’s level of understanding

gathering baseline evidence of understanding

targeting performance
measuring and monitoring performance

reporting on progress

of their roles and responsibilities.

Develop handbook to ensure understanding and consistency.

Fulfilling role as BOT member effectively by;

attending meetings and training

contributing to BOT work

taking responsibility for actions and activities

ensuring behaviour (conduct) is in keeping with BOT expectations

meeting legal obligations

Focused on raising students achievement

Brandon charter reflects the focus on raising achievement

Meetings are focused on raising achievement.

Decisions and recommendations are made and followed through with a

focus on raising student achievement.

Indicators — what we ex-
pect to see

The BOT has a board work plan
scheduling areas for reporting to
the board so that they are well
informed of progress in student
learning and achievement.

Introduction of ‘School docs’
ensures systematic review of all
policies and processes.

The Brandon Intermediate budg-
et reflects the BOT commitment
to raising student achievement.

The BOT operates as a team,
sharing responsibilities and tak-
ing an active interest in inquir-
ing into and monitoring pro-
gress against annual goals.
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Raised Student Achievement

Leadership and Governance Responsibilities

2017

Objective

A robust performance
appraisal system en-
sures quality teaching
and learning, strong
and effective leader-
ship and governance
and an on-going cycle
of improvement.

Strategies —how we will do it

School leaders maintain a strong focus on quality self-review and performance
appraisal to ensure teacher performance and decisions made for the school
are focused on student achievement.

School leaders engage in professional learning as part of the professional learn-
ing cycle, inquiring into the impact of their practice on classroom teachers and
subsequently student achievement.

School leaders engage in leadership inquiry—focused on how their leadership
and new learning has an impact on student achievement

Self review is carried out as part of an on-going cycle examining systems, pro-
cesses and performance with a view to strengthening performance and raising
achievement.

School development teams are re-formed (involving all leaders and teaching
staff) so that they are aware of the school’s annual goals and take an active role
in ensuring success. School development teams meet twice each term to devel-
op action plans, review and revise the plans to meet identified needs within the
school.

School leaders and curriculum leaders prepare reports twice yearly on major
curriculum areas, and present them to the Board of Trustees to ensure they
have full knowledge of student achievement and the impact of teaching and
learning on student progress.

Introduction of ‘School Docs’ ensures systematic review of all policies and pro-

cesses.

There is a clear understanding of roles, responsibilities and accountability in the
areas of governance and leadership, and the importance of on-going reference
to the strategic framework to guide processes and decision making.

Indicators — what we ex-
pect to see

Teacher performance is monitored
closely with termly classroom ob-
servations and planning checks,
ensuring that the senior leadership
team have a very clear understand-
ing of the quality of programmes of
teaching and learning and the pro-
fessional learning needs of teach-
ers.

Programmes of coaching / model-
ling / mentoring support leadership
development and effective teacher
practice.

School leadership team and curric-
ulum leaders attend professional
development workshops to in-
crease leadership capability.
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Raised Student Achievement

Leadership and Governance Responsibilities

2017

Objective

Resource Management
Objective

To create a future-
focused, safe, positive,
caring and attractive
emotional and physical
environment for all, as
well as providing the
best resources for chil-
dren’s learning

Strategies —how we will do it

Property Goals
Enhance buildings in order to provide 21st century learning spaces.

e Complete modernisation project to ensure all classrooms meet the re-
guirements for modern learning environments.

e |ICT infrastructure regularly reviewed
To set an appropriate budget for property (maintenance & capitalw o r).k s

e Undertake monthly maintenance and building checks and complete repairs
as necessary

e Ensure the Property Budget for 2017 is reported against at monthly Board
meetings

Finance Goal

¢ To maintain sound financial management systems which support the current
and future school community.

e Continue to employ an independent Financial Service Provider to support the
school financial systems and prepare monthly and annual Financial State-

ments.

e Monitor and control expenditure to ensure that Strategic goals can be imple-
mented.

e Provide the Board with monthly financial performance information.

Indicators — what we ex-
pect to see

Five classrooms established as
modern learning environments—
work began week 5 term 1 2016

Awaiting plans and costings for
refurbishment of block 1. Com-
pletion date to be confirmed.

ICT infrastructure capable of sup-
porting digital technologies
across the school

Purchased chrome-books ensure
all students to have opportunity
to be digitally fluent

Property and buildings main-
tained satisfactorily to meet
health and safety requirements
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Brandon Intermediate School Annual Targets For Improvement 2017, Reading

National Standards Reporting — Reading Across The New Zealand Curriculum, beginning of year data

Target for Improvement: Accelerated progress, for those students whose current literacy levels are insufficient to be able to access the curriculum, to the standard

appropriate for their year level.

Brandon Intermediate Strategic Goals:

. o NB: We do yet not have OTJ data
o Accelerated achievement for priority learners o .
for 11 Maori, Pasifika and ESOL stu-
) Accelerated achievement for Maori land Pasifika learners dents (included in this group two
. Provision of challenge for gifted and talented learners students new to New Zealand).
o Provision of a responsive, age-appropriate curriculum that meets the developmental needs of emerging adolescents

Annual Objective: Priority students make accelerated progress towards expected levels of achievement and beyond

Reading — Overall Well Below Well Below Below Below At At Above Above Total
Number Proportion Number Proportion Number Proportion Number Proportion

Whole school OTJ 15 12% 40 31% 62 48% 11 9% 128
End of Year 6 OTJ 3 5% 15 26% 34 59% 6 10% 58
End of Year 7 OTJ 12 17% 25 36% 28 40% 5 7% 70
Maori students 2 7% 8 30% 13 48% 4 15% 27
Pasifika students 11 12% 29 31% 47 50% 7 7% 94
Asian students 2 40% 2 40% 1 60% 0] 0% 5
MELAA 0 0% 1 50% 1 50% 0 0% 2
Female students 7 12% 16 56% 33 56% 3 5% 59
Male Students 8 12% 24 42% 29 42% 8 12% 69
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Brandon Intermediate School Annual Targets For Improvement 2017, Reading

STAR Data 2017 Beginning of Year:

STAR 2017 |Stanine1 Stanine 2 Stanine 3 Stanine 4 Stanine 5 Stanine 6 Stanine 7 Stanine 8 Stanine 9 Total number
Year 7 2 (3%) 8 (12%) | 20 (30%) | 16 (2a%) | 19 (28%) | 2 (3%) 0 (0%) 0 (0%) 0 (0%) 67
Year 8 2 (3%) 7 (10%) | 11 (16%) | 18 (26%) | 19 (28%) | 8 (11%) 2 (3%) 2 (3%) 0 (0%) 69
Whole school 4 3%) | 15 (11%) | 31 (23%) | 34 (25%) | 38 (29%) | 10 (7%) 2 (1%) 2 (1%) 0 (0%) 136
Maori 0 (0%) 3 (10%) | 4 (1a%) | 7 (2a%) | 12 (42%) | 3 (10%) 0 (0%) 0 (0%) 0 (0%) 29
Pasifika 3 (3%) 7 (7%) | 27 (28%) | 27 (27%) | 25 (26%) | 6 (6%) 2 (2%) 0 (0%) 0 (0%) 97
Asian 1 (17%) | 4 (66%) 0 (0%) 0 (0%) 0 (0%) 1 (17%) 0 (0%) 0 (0%) 0 (0%) 6
MELAA 0 (0%) 1 (50%) 0 (0%) 0 (0%) 1 (50%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 2
NZ European 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 0%) | 2 (100%) | 0 (0%) 2
Female 2 3%) | 10 (16%) | 11 (17%) | 16 (25%) | 17 (26%) | 5 (8%) 2 (3%) 1 (2%) 0 (0%) 64
Male 2 (3%) 5 (7%) | 20 (28%) | 17 (25%) | 21 (29%) | 5 (7%) 0 (0%) 1 (1%) 0 (0%) 72

Analysis of beginning of year STAR data reveals:

30 Year 7 (44%) and 20 Year 8 (30%) students, (50 students (37%) across both cohorts) are well below expected levels of achievement and may have insuffi-
cient reading skills to be able to access the curriculum satisfactorily without intensive support. They must make accelerated progress (twice that of their
peers) if they are to reach expected levels within the year. They are identified as priority students.

16 Year 7 (24%) and 18 (26%) Year 8 students, (34 students (25%) across both cohorts) are just below expected levels for their year groups (although within
the band of average) and with effective programmes of teaching and learning should make sufficient progress to reach their desired levels. 52 students
(38%) across both cohorts are achieving within or above expected levels for their year groups and should continue to make good progress with high quality
programmes of teaching and learning in reading.
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Brandon Intermediate School Annual Targets For Improvement 2017, Reading

Target students

Specific Action for Implementation

Resource strategy required

TARGET group one

15 students are achieving well below
the standard in reading. These stu-
dents must make accelerated pro-

gress (double that of their peers) if
they are to reach cohort over a peri-
od of two or three years. Maori and
Pasifika student achievement profiles
are accurately reflected in whole
school data

TARGET group two

A larger group (40 students) are
achieving below the standard. They
should be able to make accelerated

progress to within the appropriate
standard for their year level.

50 students are achieving below and
well below expected levels for their
year groups in STAR. They must make
accelerated progress (stanine shifts

and/or scale score shifts) to make
sufficient progress to be able to ac-
cess the curriculum successfully.

Brandon Intermediate Accelerating Literacy learning (ALL) has a relentless focus on
acceleration, with well planned, deliberate teaching supported by school leaders
and appropriate resourcing. The intervention will be implemented in terms 1 and 3.

It delivers well planned, deliberate, regular, targeted teaching and learning in-
formed by evidence of students’ strengths and learning needs.

It is an intensive programme of intervention, planned with support (teacher-
coaching, modeling, team-teaching, in-class interventions with specialist external
support, and teacher aide assistance to provide in-class additional support for read-
ing mileage, vocab development etc.) to address identified strengths and needs.

Acceleration will be evidenced by: Progress towards the standard appropriate to
students’ year levels measured by overall teacher judgments (OTJs) and increase in
STAR stanine and or scale score supported by:

. teacher observations;
. improved STAR results in term 3 (scale score and/or stanine shifts);
. anecdotal evidence (feedback and feed forward in student work-books,

teacher modeling books etc.);

. Improved results in finer grained tests (CAP for older students, BURT vocab
and BURT Reading for identified students).

Expert knowledge of literacy acquisition,
ESOL, literacy learning.

Time — planned for discussions, analysis,
implementation, record keeping and moni-
toring.

Professional development based on identi-
fied needs (students and teachers).

Roles of principal, literacy leader, team
leaders and teachers clearly defined —
shared responsibility.

Close monitoring (student progress and
teacher practice) priority student monitor-
ing process 5 weekly.

Teacher Inquiry based on the impact of the
intervention on student progress.
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Brandon Intermediate School Annual Targets For Improvement 2017, Writing

National Standards Reporting — Writing Across The New Zealand Curriculum

Brandon Intermediate Strategic Goals: NB: We do yet not have OTJ data

. Accelerated achievement for priority learners for 11 Maori, Pasifika and ESOL stu-
dents (included in this group two

. Accelerated achievement for Maori and Pasifika learners
students new to New Zealand).

o Provision of challenge for gifted and talented learners

o Provision of a responsive, age-appropriate curriculum that meets the developmental needs of emerging adolescents

Target for Improvement: Accelerated progress, for those students whose writing skills are insufficient for them to be able to access the curriculum, to the standard

appropriate to their year level and beyond.

Writing Wwell Below Wwell Below Below Below At At Above Above Total
Number Proportion Number Proportion Number Proportion Number Proportion

Whole school OTJ 19 15% 41 32% 55 43% 13 10% 128
End of Year 6 OTJ 5 9% 17 29% 28 48% 8 14% 58
End of Year 7 OTJ 14 20% 24 34% 27 39% 5 7% 70
Maori students 3 11% 9 33% 12 45% 3 11% 27
Pasifika students 13 14% 29 30% 42 45% 10 11% 94
Asian students 3 60% 2 40% 0] 0% 0] 0% 5
MELAA 0 0% 1 50% 1 50% 0 0% 2
Female students 8 14% 12 20% 32 54% 7 12% 59
Male Students 11 16% 29 42% 23 34% 6 8% 69
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Brandon Intermediate School Annual Targets For Improvement 2017

Writing

TARGET group one

19 students (15%) across the school (5
Year 7 (9%) and 14 Year 8 (20%) students)
are achieving well below the standard.
These students must make accelerated

progress (double that of their peers) if
they are to reach cohort over a period of
two or three years. Maori and Pasifika stu-
dent achievement profiles are accurately
reflected in whole school data

TARGET group two

A larger group: 41 students (32% ) across
the school (17 (29%) Year 7 and 24 (34%)
students) are achieving below the stand-
ard. They should be able to make acceler-
ated progress to within the appropriate
standard for their year level with intensive
programmes of teaching and learning,
informed by evidence of student’s
strengths and learning needs.

Classroom teachers will provide well planned, deliberate, regular, target-
ed teaching and learning informed by evidence of students’ strengths
and learning needs. Data used will include e-asTTle writing data and ob-
servations of students writing.

Teachers will work with students to establish learning intentions and
specific criteria describing what good writing looks like. Students will be
able to better engage with their learning and develop meta-cognitive
skills (know about their learning).

Opportunities for gathering information about students writing across
the curriculum are planned as an integral part of each inquiry study. Suc-
cess criteria is developed as part of the planning process to ensure that
students understand what is required of them and what their next learn-
ing steps are to improve their writing. Feedback is presented to the stu-
dents and shared with whanau termly.

Twice yearly marking and in-school moderation of asTTle writing will en-
sure consistency.

Teachers will participate in moderation processes within the school and
across the Porirua East Group COL and use assessment information to
develop pedagogical knowledge of the teaching of writing.

Professional learning and development (provider as yet unconfirmed) is
planned for the latter part of the year. (Hopefully Alison Davis)

Progress will be measured by accelerated progress in asTTle writing
scores (Terms 1 and 3) and improved overall teacher judgements of
writing .

Planned opportunities to gather writing across
the curriculum:

D Inquiry studies
o Arts/Technology reflections

Engage with professional development provider
in two writing workshops (minor PLD focus) to
support teacher capability

In-school moderation to strengthen teacher un-
derstanding of what good writing looks like and
support teaching programmes to strengthen
delivery.

Literacy leader modelling of collaborative
writing (captured oral recount) to support strug-
gling writers, ESOL and special needs students.
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Brandon Intermediate School Annual Targets For Improvement 2017, Mathematics

Target Area: Mathematics and Numeracy acrosst he New Zeal and Curricul um

Brandon Intermediate Strategic Goals: NB: We do yet not have OTJ data
. - for 11 Maori, Pasifika and ESOL stu-
o Accelerated achievement for priority learners
dents (included in this group two
. Accelerated achievement for Maori learners students new to New Zealand).
o Providing challenge for gifted and talented learners
o Provision of a responsive, age-appropriate curriculum that meets the developmental needs of emerging adolescents

Target for Improvement: Accelerated progress, for those students whose numeracy and mathematical skills are insufficient for them to be able to access the curricu-
lum, to the standard appropriate to their year level and beyond.

Mathematics Well Below Well Below Below Below At At Above Above Total
Number Proportion Number Proportion Number Proportion Number Proportion

Whole school OTJ 17 13% 43 34% 59 47% 8 6% 127
End of Year 6 OTJ 4 7% 13 23% 35 61% 5 9% 57
End of Year 7 OTJ 13 19% 30 43% 24 34% 3 4% 70
Maori students 3 11% 9 33% 11 41% 4 15% 27
Pasifika students 11 12% 31 33% 47 51% 4 4% 93
Asian students 0 0% 2 100% 0 0% 0] 0% 2
MELAA 0 0% 2 100% 0 0% 0 0% 2
Female students 8 14% 18 31% 29 50% 3 5% 58
Male Students 9 13% 25 36% 30 44% 5 7% 69
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Brandon Intermediate School Annual Targets For Improvement 2017, Mathematics

PAT Mathematics Data 2017 Beginning of Year:

PAT Maths |[Staninel Stanine 2 Stanine 3 Stanine 4 Stanine 5 Stanine 6 Stanine 7 Stanine 8 Stanine 9 Total number
2017

Year 7 3 (5%) | 14 (21%) | 18 (27%) | 20 (30%) | 9 (13%) 1 (2%) 1 (2%) 0 (0%) 0 (0%) 66
Year 8 1 (2%) 9 (13%) | 23 (33%) | 22 (32%) | 7 (10%) 5 (7%) 2 (3%) 0 (0%) 0 (0%) 69
Wholeschool | 4 (3%) | 23 (17%) | 41 (30%) | 42 (31%) | 16 (13%) | 6 (4%) 3 (2%) 0 (0%) 0 (0%) 135
Maori 0 (0%) 5 (18%) | 8 (30%) | 6 (22%) | 5 (18%) 1 (4%) 2 (8%) 0 (0%) 0 (0%) 27
Pasifika 3 3%) | 15 (15%) | 30 (30%) | 36 (36%) | 10 (11%) | 4 (4%) 0 (0%) 0 (0%) 0 (0%) 98
Asian 1 (17%) | 2 (33%) | 2 (33%) 0 (0%) 1 (17%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 6
MELAA 0 (0%) 1 (50%) | 1 (50%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 2
NZEuropean | 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (50%) | 1 (50%) 0 (0%) 0 (0%) 2
Female 1 (2%) 9 (14%) | 19 (30%) | 23 (36%) | 7 (11%) 3 (5%) 1 (2%) 0 (0%) 0 (0%) 63
Male 3 (a%) | 14 (19%) | 22 (31%) | 19 (26%) | 9 (13%) 3 (4%) 2 (3%) 0 (0%) 0 (0%) 72

Analysis of PAT Maths data reveals: 35 Year 7 (53%) and 33 Year 8 (48%) students (68 students (50%) across both cohorts) have insufficient skills in
mathematics to be able to access the curriculum successfully without deliberate, targeted teaching and learning focused on accelerating achievement to

expected levels for their year groups. These students are identified as priority learners. 20 Year 7 (30%) and 22 Year 8 (32%) students, (42 students (31%)

across both cohorts) are just below expected levels (although within the band of average) and should make accelerated progress with quality programmes

of teaching and learning. 25 students (19%) across both cohorts are at or above expected levels for their year groups and should continue to make good

progress with high quality programmes of teaching and learning.
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Target students

Mathematics

Specific Action for Implementation

Brandon Intermediate School Annual Targets For Improvement 2017

Resource strategy required

17 students (13%) across both co-
horts (4 Year 7 ((7%) and 13 Year 8
(19%) are recorded as achieving
well below the standard in maths .
These students must make acceler-
ated progress (double that of their
peers) if they are to reach cohort
over a period of two or three years.
Maori and Pasifika student achieve-
ment profiles are accurately re-
flected in whole school data.

43 students (34%) across both co-
horts (13 Year 7 (23%) and 30 Year 8
(43%) are recorded as achieving below
the standard in maths. They need to
make accelerated progress to

within the appropriate standard for
their year level.

67 students (50%) across the
school: (40 year 7 (70%) and 27
Year 8 (38%) are achieving at or
above expected levels for their year
groups in PAT Maths. They should
make good progress with high qual-
ity programmes of learning.

Smaller class sizes should improve opportunities for targeted support. Teacher
aide support during mathematics teaching and learning maximises opportunities
for group support for identified students to manage independent activities, keep
students on task and practice learned strategies, basic facts etc.

Embedding professional learning and development from 2016 (using the Mathe-
matics Communication and Participation Framework) in a collaborative process
of mathematical inquiry which was intended to support students’ well-being,
enhance their understanding of mathematics and develop their mathematical
proficiency

Each teacher will continue to work with students in mixed ability groups for part
of each week, intending to develop a genuine learning community within the
peer culture (cooperative learning approach, A k) @here the students learn with
and from each other.

Regular monitoring of progress will inform teachers of the impact of their teach-
ing and support them to adapt programmes to meet the changing needs of
learners. Modeling and monitoring to be undertaken by lead teacher in mathe-
matics.

Acceleration will be evidenced by progress towards the standard appropriate to
students’ year levels measured by overall teacher judgments (OTJs) and support-
ed by improvement in:

o Mathematics PAT stanine and/or scale score shifts beginning and end of
2017.
o Changes in student understanding of self-efficacy and mathematical dis-

positions measured by student survey beginning and end

Whole school commitment to the Brandon ver-
sion of the philosophy that underpins DMIC
(collaborative problem solving, mixed ability
grouping, culturally located mathematical prob-
lems); umeracy strategies and students being
aware of the purpose of their learning;
and the Progress and Consistency Tool (PACT)
and the learning progressions framework to
inform planning, measure how well our stu-
dents use their mathematical knowledge and
skills to solve problems; to track student
achievement over time, to facilitate conversa-
tions with parents and whanau and report ro-
bust judgements against the standards.

Mentoring by in-school mathematics leaders/
specialist teachers

In-class support and observations by curriculum
and syndicate leaders.

Collaborative planning by classroom teachers
supported by Evan Fuimaono and Eugene Gibson
(Maths lead teachers).

Additional support from Maths adviser
(Cognition Education) to unpack the Progress and
Consistency Tool (PACT) and the learning pro-
gressions framework
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